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ABSTRACT
The drastically declining enrollment and retention of African-Americans in higher
education will have devastating implications on the growth and development of the
African-American community as well as the nation at-large. This crisis is not only
impacted by external (institutional) forces but by personal (internal) impediments.
Moreover, most conventional enrichment programs and college support programs
provide minimal services around the external obstacles and do not address the
personal impediments
Therefore, the African-American community must take the leading role in the
educational attainment of its youth. Time is of the essence and the African-American
community can no longer afford to allow its talented youth to totally rely on limited
institutional enrichment programs. The African-American community must structure
and design its own solutions to the underrepresentation of African-Americans in higher
education.
Project REACH, designed and implemented by committed, sensitive African-American
citizens, represents a community-based (self-help) approach which empowers African-
American youth to overcome external as well as personal impediments to enrollment
and retention in higher education. REACH is administered through the Freedom
House in Roxbury, MA, a historical community development and service agency.
REACH attempts to create college graduates and future community leaders through
six developmental services that it provides to disadvantaged African-American and
Hispanic youth from Boston: (1) personal development; (2) academic and financial
development; (3) professional development; (4) community service; (5) college
support; and (6) technology (computers, telecommunications).
Results, to date, have shown that the REACH model is effectively impacting the
enrollment and retention of African-Americans in higher education. After the first
semester of college, a REACH Scholar Grade Summary showed that the average GPA
for REACH students was 2.4 (C) with a maximum of 3.6 (A-) and minimum of 1.0 (D).
Ninety-eight percent (98%) of the students had a grade of 'C' or better GPA and there
were no academic casualties.
THESIS SUPERVISOR: Mel King
Adjunct Professor in Dept. of Urban Studies
Introduction
More than 80% of all African-Americans attend predominantly white
Institutions; however, the overall enrollment and retention rates for African-
Americans are drastically declining, and little progress is being made to
effectively address this crisis. According to the American Council on Education
(ACE), between 1976 and 1985 the percentage of African-American high
school graduates entering college dropped from 33.5% to 26.1% while high
school graduation rates rose to 75%.1 As the decade began, African-Americans
made up 11 % of the total college enrollment. After the presidential election of
1980, African-American enrollment declined to 8.8% (a 20% decrease).2 In
1980, 283,000 African-American students entered college; four years later only
57,743 graduated, approximately 20%. If half of the African-American students
entering college in 1980 had graduated, African-Americans would have
accounted for nearly 15% of baccalaureate degrees conferred to all students in
1984, instead of only 6%.3 W.A. Allen, in a national study, showed that the black
attrition rate is three to five times higher than that of whites. He showed that only
1American Council of Education, "Sixth Annual Status Report: Minorities in Higher
Education," p. 3, (1987). (also see appendix pp. 54-59)
2
"Missing Persons: After years of growth, black enrollment is dropping. Why?", Newsweek
OnCampus, p. 11, February 1987.
3Tracy Robinson, "Keeping More Means Losing Less," Black Issues in Higher
Education, Vol. 5, No. 23, p. 76, February 16, 1989.
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30% of all African-American students enrolled at predominantly white
institutions graduate, compared to 70% of those enrolled at historically black
institutions. In fact, African-American youth are overrepresented in vocational
schools, community colleges, the military, penal institutions, and
unemployment. 4
The disastrous implications have become more visible as increased crime,
gang-violence, poverty, drug usage, and unemployment permeate the inner-city.
The growth and development of the African-American community as well as the
economic vitality of the nation are threatened. Statistics show that by 1990 the
minority population will comprise a greater percentage of the workforce. (The
Bureau of Labor Statistics.1985, projects about 58%). A growing and
undereducated African-American population will become an underprepared
workforce. According to researcher Henry Levin, this underskilled workforce
will have many adverse effects:
440% of all African-American students are enrolled in community colleges: Michelle Collisom,
"Equity in Higher Education Still Eludes Blacks," The Chronicle of Higher Education, Vol. 34, p.
A31, January 20, 1988.
According to the American Council of Education (ACE), minorities make up 32% of
the enrollment in proprietary, business, and technical schools. Blacks represented
19% of the active duty forces in 1984, up from 14.8% in 1978. Unemployment
figures indicate that many of the Black youth who are not in college or the military are
probably unemployed. While the 1986 unemployment rates for whites aged 18-19
and 20-24, with four years of high school were 13.8% and 9.4%, respectively, the
corresponding figures for Blacks were 40.6% and 26.7%. This report does not
account for the change in numbers of disadvantaged in penal institutions, based on
the increase in crime and drug charges, it may be safe to assume that this figure has
risen dramatically:
American Council of Education, "Sixth Annual Status Report: Minorities in Higher
Education", p. 9, (1987).
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(1) reduced economic competitiveness of the nation as well as states and
industries that are most heavily impacted by these
populations;
(2) higher costs of public services associated with impoverishment
and crime;
(3) massive disruption in higher education; and
(4) ultimately, the emergence of a dual society with a large and poorly
educated underclass, which could possibly lead to serious political
conflict and social disruption. 5
Thus, it is a cultural as well as an economic imperative that a viable solution to
the crisis of African-American underrepresentation in higher education be found
and implemented.
Since the advancements of the 60's, institutions (educational, government,
and business) have had more than twenty-five years to understand the multi-
cultural nature of the American society and to apply the necessary resources,
effort, and commitment to properly address African-American enrollment and
retention. These institutions have had numerous opportunities to promote
pluralism and solve the crisis of underrepresentation of African-Americans but,
have been unsuccessful. Franklyn Jenifer, chancellor of public higher education
in Massachusetts states,
Attempts are made to cure events, not the core of the problem... I think the real
cause has nothing to do with prejudices as we have historically understood it,
but with the institutional practices and policies which appear to be neutral at first
blush and are implemented by non-racist and liberal people, and which
sometimes impact disproportionately on racial minorities.. .This is the kind of
racial problem that America has never been able to address. To really cure that,
5 Henry M. Levin, "The Educationally Disadvantaged: A National Crisis," Public/Private
Ventures, pp. 21-24, 1985.
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one has to look at the nature, mores and cultures of our institutions. 6
In light of these institutional failures, the African-American community must
take the leading role in the educational attainment of its youth. A community-
based (self-help) approach is essential. African-Americans are beautiful,
intelligent, and god-gifted human beings. The development of their natural
talents and future success can not continue to be totally dependant upon
unpredictable and unreliable institutions of America. This thesis will focus on
how a community-based model can address external obstacles and empower
African-American youth through personal development to overcome internal
impediments to enrollment and retention in higher education. The commitment
of a community-based model to help African-Americans develop confidence,
long-term planning, realistic self-assessments and optimism is vital to the
successful persistance of African-Americans in higher education. As social
psychologist Jeff Howard expresses, "The progress of any group is affected not
only by the public policy and by the racial attitudes of society as a whole, but by
the group's capacity to exploit its own strengths".7
The focus here in no way relieves other institutions of their responsibility to
effectively address the enrollment and retention of African-Americans. The
battle to hold America and all its institutions to principles of justice and equality
must continue. However, while the war is being fought, African-Americans must
6 Charles Radin, "Racism a Stain on Ivory Towers", Boston Globe, p. 1, February 28,
1988.
7Jeff Howard and Ray Hammond, "Rumors of Inferiority: Barriers to Black Success
in America," The New Republic, p. 17, September 9, 1985.
4
be "personally developed" in order to overcome obstacles impacting enrollment
and retention. It is the moral responsibility of the African-American community
to unify its actions, maximize its resources, develop and deliver appropriate
services that empower its community members. Dr. James Turner, director of
Cornell's African Studies Dept., says "What made the difference in the 1960's
was that those students had the reinforcement coming from their community".8
Through my research, undergraduate experiences (Class of 86'--Trinity
College, Hartford, CT) and recent professional experience, (Coordinator of
Student Services at Project REACH, an innovative development program for
minority college students) this thesis will identify critical impediments impacting
African-American enrollment and retention in higher education. It will then
illustrate how Project REACH, as a comprehensive community-based outreach
model, can strategically address these impediments by the empowerment of
African-American youth through personal development.
8
"Black Students at White Colleges: Learning to Cope," Ebonv, p. 121, March 1985.
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Chapter One entitled, "Higher Education and The Disadvantaged Child" will
examine external and personal (internal) impediments to enrollment and
retention for African-Americans in higher education. Chapter two entitled, "The
Project REACH Model" will discuss the conceptualization and implementation of
a community-based approach to enhance the enrollment and retention of
African-Americans in college. This chapter will extensively highlight the
strategic and comprehensive support services of the REACH model in light of
the various impediments outlined in chapter one and analyze their impact on
African-American students.
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Chapter One:
Higher Education and the Disadvantaged Child
Impediments to enrollment and retention of African-Americans in
predominantly white colleges have been traditionally defined in terms of
external (institutional) factors; however, there also are a variety personal
(internal) factors involved.
External Impediments
In the 80's the most significant external impediments to enrollment and
retention of African-Americans in higher education:
(1) federal budget cuts in vital financial aid programs;
(2) poor academic preparation; and
(3) limited role models and enrichment programs that provide:
proper attention and encouragement,
advice and guidance.
Federal budget cuts in vital financial aid programs
With private college costs averaging over $14,000 annually and state
college costs over $6,000 annually, the typical African-American family income
can not meet the high cost of education. In fact, since the 1970's, real income
of African-American families has eroded. The Center on Budget and Policy
7
Priorities in Washington D.C. produced some alarming figures that showed the
income for a typical White family in the U.S. rose from $31,998 in 1978 to
$32,274 in 1987. While the median income for a Black family dropped from
$18,952 in 1978 to $18,098 in 1987, only 56 percent of the median for White
families.9
Because of rising college costs and low incomes, African-Americans have
historically relied heavily on financial aid assistance. However, Federal aid
cutbacks from $22.2 billion to $20.7 billion (in constant 1986 dollars) since 1980
have significantly impaired enrollment and retention for African-Americans. 10
Moreover, the amount of funds available for African-Americans is significantly
reduced as white middle-class groups gain access to the financial aid pool.11
Increased financial burdens have placed additional stress on African-
Americans with the shift from grants to loans. According to a recent report
entitled, "Trends in Student Aid: 1980 to 1988," Federal loans have increased
9Center on Budget and Policy Priorities, "Still Far From the Dream: Recent
Developments in Black Income, Employment and Poverty," p. vii, October 1988.
A Special Report by the New England Board of Higher Education entitled, "Equity and
Pluralism: Full Participation of Blacks and Hispanics in New England Higher Education"
(p. 2,1989), illustrated a significant relationship between historical access to higher
education and personal income.
1 0"Missing Persons: After years of growth, black enrollment is dropping. Why?", Newsweek
On Campus, February 1987, p. 16.
Eileen O'Brien, "Hodgkinson Urges Increased Funding for TRIO Programs," Black Issues in
Higher Education, Vol. 15, October 13, 1988, p. 16.
11
"White students met 13.3% more of their costs using departmental aid inl 983 than in
1978" Marvalene Hughes, "Black Students' Participation in Higher Education," Journal of
College Student Personnel, Vol. 28, November 1987, pp. 532-545.
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from 48.4% of the total federal aid awarded in 1980-81 to 67% in 1987-88.
Grants have dropped from 47% in 1981 to 31% in 1987.12 Many African-
American. students are now foregoing opportunities because of their
unfamiliarity and reluctance in borrowing large amounts of money. Deborah
Pointer, associate dean of admissions and financial aid at Cornell says, "You're
asking some students to borrow for four years more than what their family is
earning, and that's a pretty scary situation." 13
Poor academic preparation
Poor learning conditions at home and school severely impact the
development of cognitive, linguistic and other academic skills necessary for
higher education. 14  According to Henry Levin in "The Educationally
12
"College Board Financial Aid Report Documents the Shift in Federal Aid form
Grants to Loans," Black Issues in Higher Education, Vol. 5, No. 15, pp. 12-13, October
13, 1988. (also see Appendix pp. 60-62)
13
"Only 5% of UNCF (United Negro College Fund) students took out loans compared to 50%
in 1987," Marilyn Marshall, "The Alarming Decline in the Number of Black College Students,"
Ebony, pp. 46, September 1987.
14Bruce Hare, "Structural Inequality and the Endangered Status of Black Youth," Journal of
Negro Education, Vol. 55 (1986).
Diana Slaughter and Edgar Epps, "The Black Child's Home Environment and Student
Achievement," Journal of Negro EducationVol. 56, No.1, pp. 1-2, (1987).
Donna Murphy, "Educational Disadvantagement: Associated Factors, Current Interventions,
and Implications," Journal of Negro Education, Vol. 55, No. 4, pp. 495-510, (1986).
Jim Cummins, "Empowering Minority Students: A Framework for Intervention," Harvard
Educational Review, Vol. 56 pp. 18-36, February 1986.
9
Disadvantaged: A National Crisis," 86% of African-American children are born
in households where parents have low income and little education. These
children tend to complete fewer years of schooling, are more likely to drop out of
high school or show lower test scores in virtually all academic subjects than
their advantaged peers. 15 Moreover, low expectations and little positive
reinforcement from parents, as well as teachers tend to impede the academic
readiness of many African-American youth. Gary Orfield, author of a
comprehensive study on minorities participation in higher education states, "In
metro areas that we're looking at, I think that most Black students are in high
schools where you can't get prepared for a competitive college." 16 A recent
report in "Black Issues in Higher Education" showed that between 45% to 75%
of all minority students, are enrolled in non-academic high school programs or
tracks. 17
Limited role models and enrichment programs
The following recent statistics vividly portray the dilemma of most African-
American children: Infant mortality is twice as high among African-Americans as
15 Henry M. Levin, "The Educationally Disadvantaged: A National Crisis," Public/Private
Ventures, 1985, p. 3.
16 Eileen O'Brien, "Researchers Paint Dismal Picture for Urban Blacks, Hispanics, in Higher
Education," Black Issues in Higher Education, Vol. 5, No. 8, July 1, 1988, p. 8.
17 Eileen O'Brien, "Urban Community Colleges and High Schools Should Be Partners," Black
Issues in Higher Education, Vol. 4, No. 22, February 15, 1988, p. 1.
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whites, unemployment is two to three times as high, and poverty is three times
higher among blacks than among whites, with the gap in all these areas
increasing. Eighty-six percent of all black youth live in poverty; 1 out of 22
African-American males will be killed by violent crime; 51% of violent crime in
the U.S. is committed by African-American youth; 1 out of every six African-
American males will be arrested by age 19; 40% of African-American children
are being raised in fatherless homes; over 45% of teenage African-American
youth are unemployed; high school drop-out rates are approaching 50% in
several major cities; and African-Americans have 56 cents to spend for every
one dollar for white families. 18
Most African-American youth live in socially isolated neighborhoods
inhibited from contact or continual interaction with individuals and institutions
that represent mainstream society. These neighborhoods are marked by high
crime, gang violence, unemployment, excessive drug usage, abandoned
buildings and lots, inadequate, overcrowded housing and schooling conditions.
Consequently, few positive role models and support systems provide African-
American youth with the proper motivation and guidance needed to fulfill
dreams and aspirations. 19 Dr. Cordell Wynn, President of Stillman College,
18Bruce Hare, "Structural Inequality and the Endangered Status of Black Youth," Journal of
Negro Education, Vol. 55, (1986).
Marvalene Hughes, "Black Students' Participation in Higher Education," Journal of College
Student Personnel, Vol. 28, November 1987, p. 533.
19 Forty percent of the counselors in predominantly white upper-income schools, spend half
or more of their time on college counseling compared to six percent of the counselors in
predominantly black low-income schools: Nina McClain, "Survey:College hopefuls not getting
1 1
states:
The pressing need to develop and maintain positive Black role models with
whom young Blacks can personally identify with is an ever-pressing obligation
of the local community...Much too often, their only means of such information
are through television and other media...Young Black males are particulary
vulnerable in this setting--they are anxious to be accepted by peers and to
display their manhood. Many of them follow the path of least resistance and
give in to the illegal temptations to which they are exposed.20
The scope and range of services provided by most conventional state and
federal enrichment programs are limited by funding. These programs serve only
10% of all those eligible, and offer little, if any, financial assistance and on-
going support beyond a student's entrance to college. Most traditional
enrichment programs offer services in academic and classroom preparation.
For example, the MIT/Wellesley Upward Bound in Cambridge MA, and the
Urban Scholars Program at the University of Massachusetts--Boston, typical
enrichment programs, invest most of their resources into the development of
traditional academic skills. These programs identify talented urban high school
students and prepare them for college through 6-week (on average) summer
live-in sessions. Most of the college preparation is in terms of motivation,
classroom and academic skills, SAT assistance, and financial aid planning.
These programs do not spend much energy addressing the personal
development of African-Americans (i.e. self-confidence, goal-setting, self-
appraisals, etc.).
best advice," Boston Qlobe, p. 25, January 2, 1985.
20Cordell Wynn, "Developing Positive Black Role Models for Black Youth: An Ever-
Pressing Need," Black Issues in Higher Education, Vol. 6, No. 2, p. 25, March 30, 1989.
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The scenario is the same for most college support services. According to Dr.
James Anderson, associate professor of psychology at Indiana University, most
college support services are no more than spurious attempts to meet minimal
requirements of state and federal mandates. Anderson states that most of the
energy expended in retention goes into "defensive, highly emotional reactions."
He argues that it is the lack of these programs to consider non-academic or
personal factors which diminishes a programs impact.21
Personal Impediments
In addition to traditional external obstacles, recent studies have shown that a
myriad of personal impediments disproportionately impact African-American
enrollment and retention at predominantly white campuses.22 William Sedlacek
21James Anderson, "Idealism vs. Realism," Black Issues in Higher Education, Vol. 4,
No. 22, February 15, 1988, pp. 10-11.
2 2William Sedlacek, "Black Students on White Campuses: 20 Years of Research,"
Journal of College Student Personnel, Vol. 28, November 1987, pp. 485-500.
Gillian Clark, "Campus Environment Critical to Minority Retention-Researchers
Say Academic Preparation Alone is not Enough," Black Issues in Higher Education, Vol. 4,
No. 22, p. 22, February 15, 1988.
Michael Nettles, "Comparative and Predictive Analyses of Black and White Students'
College Achievement and Experiences," Journal of Higher Education, Vol. 57, No. 3, pp.
290-300.
Marvalene Hughes, "Black Students' Participation in Higher Education," Journal of
College Student Personnel, Vol. 28, November 1987, pp. 532-545.
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in "Black Students on White Campuses; 20 Years of Research," provides the
most comprehensive study of the personal obstacles confronting African-
Americans at predominantly white institutions. According to Sedlacek the
success or failure of a minority student depends upon his/her ability to:
(1) possess a positive self-concept or confidence;
(2) make realistic self-appraisals in personal and academic
development;
(3) understand and deal with racism;
(4) demonstrate involvement in community service;
(5) prefer long-range goals to short-term goals or immediate needs;
(6) have an available strong person for support;
(7) demonstrate experience in a leadership position; and
(8) obtain knowledge of career or field of interest.
Positive self-concept or confidence
Sedlacek demonstrates that the way African-American students feel about
themselves was related to their success at predominantly white institutions.
African-American students who possess a strong self-concept or confidence in
Mitchel Livingston, "Minority Students on a White Campus:Perception is Truth,"
NASPA Journal, Vol. 24, No. 3, Winter, 1987.
Sallie Burch, "Knowledgeable Parents: Key Factor in Retention," Black Issues in
Hiaher Education. Vol. 4, No. 21, pp. 4-5, February 1, 1988.
Hoi Suen, "Alienation and Attrition of Black College Students on a Predominantly
White Campus," Journal of College Student Personnel, March 1983, pp. 117-130.
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racial identity and could also identify or feel a part of the institution were more
likely to stay in college. Sedlacek points out "that in addition to the usual school
pressures, a black student must typically handle cultural biases and learn how
to bridge his or her culture with the prevailing one at a university." Retention
was higher for black students who could make this transition and maintain a
high level of self-esteem.
Realistic self-appraisals in personal and academic development
An important variable that exists in combination with self-concept is how well
African-American students at white colleges are able to assess how they are
doing (academically and socially). Sedlacek states, "Success for any student
involves the ability to 'take readings' and make adjustments before the grades
are in or before fully developing a lifestyle that is not conducive to success."
This task is harder for African-American students because white faculty
members, students, and staff often view black students differently than they do
white students and as a result give information that is not straightforward.
Sedlacek explains how white faculty members, due to stereotypes, give less
consistent or overly positive reinforcement and lower grades to black students
causing inaccurate self-appraisals and distrust. African-American students who
were able to make realistic self-assessments (many times via African-American
students, faculty, and staff) generally progressed higher.
15
Understand and deal with racism
Sedlacek explains that an African-American student can have difficulty with
racism because of naivete about it or preoccupation with it. African-American
students who: 1) understand how both individual and institutional racism works;
and 2) know how to effectively handle it in way that provides minimum
interference with their goals, are more likely to stay in school and make high
grades. Many white faculty members and students feel that black students were
accepted on the basis of "lower standards" and thus label blacks as less able
than whites. These attitudes are manifested in subtle to openly hostile
environments on many campuses. Troy Duster, a sociology professor at the
University of California at Berkeley quotes,"... Reagan has made racism a more
legitimate thing to do. The conservative era conjoins with a perception that
society, as it relates to black people, has gotten worse... .and college campuses
are not socially isolated, they reflect the stratification system and the attitude of
the larger society". 23 From cross-burnings, racial slurs, abusive white fraternity
gestures to black students, beatings and rapes, black faculty assaults, and full
fledged riots, overt racist attacks have sparked multiple black student protests
on predominantly white campuses.
23Charles Farrell, "Black Students Seen Facing 'New Racism on Many Campuses," Chronicle
of Higher Education. Vol. 34, January 27, 1988, pp. A36-A37.
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Demonstrate involvement in community service
Sedlacek also indicates that in order to be successful, African-American
students usually need to have identification with and be active in a community.
He argues that the community may be "on or off campus, large or small, but it
will commonly be based on race or culture." Sedlacek illustrates how blacks
seem to be more community oriented than whites.
Long-range goal setting
African-Americans with lower aspirations and goals that are vague were
more likely to leave school. Sedlacek found that African-American students who
made plans and long range goals were more successful than those who did not.
Sedlacek points out that because of racism, African-Americans have had a
more capricious experience in setting goals and receiving reinforcement for
their accomplishments than whites. Miriam Goldberg in "Factors Affecting
Educational Attainment in Depressed Urban Areas" also argues that African-
Americans "recognize limitations in economic power and advancement and
create values and behavior which further limit mobility ...because success and
security are uncertain African-Americans are more 'present-' than 'future-
oriented' ."24
24 Miriam L. Goldberg, "Factors Affecting Education Attainment in Depressed Urban Areas,"
Educational of the Disadvantaged, (pp. 42-61), 1967.
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Available strong person for support
African-Americans have on average more economic problems at home than
whites, they constantly must deal with racism and face unique adjustments to
white colleges. They are particularly in need of resources in which they can
turn to for advice, guidance, and support. The availability of such resources can
critically impact their success on campus. Often times African-American faculty
and staff are not available and African-American students turn to friends and
family for support.
Leadership experience
Sedlacek clearly links leadership experiences with successful African-
American college students. He shows that scores of African-Americans on the
leadership portion of the American College Testing Program correlate positively
with GPA's. African-Americans have shown the ability to organize and influence
others, often within their cultural-racial context. However, according to
Sedlacek, it is likely to be validated by white faculty, students, or personnel
workers.
18
Knowledge of career or field of interest
Finally, because African-Americans have been historically excluded from
employment and career information networks, they have had to develop ways of
learning and obtaining pertinent information outside the system. According to
Sedlacek, successful African-American students must generally find knowledge
of career or field interest through creative and culturally relevant ways.
While both external and personal factors impede enrollment and retention
for African-Americans, overcoming the latter is significantly more valuable. A
firm understanding of society and the appreciation of self-worth can lead to the
accomplishment of ambitious goals and big dreams. Uncontrollable external
forces, while important, become second nature. Limited research has shown
that high enrollment and retention of African-Americans has occurred at
traditionally Black colleges because students can overcome personal
obstacles. 25 The dilemma is that most conventional support programs do not
provide services geared toward empowering African-Americans to overcome
2 5 Gillian Clark, "Campus Environment Critical to Minority Retention--Researchers
Say Academic Preparation Alone is not Enough," Black Issues in Higher Education, Vol. 4,
No. 22, p. 22, February 15, 1988.
Marvalene Hughes, "Black Students' Participation in Higher Education," Journal of
College Student Personnel, Vol. 28, November 1987, pp. 532-545.
Mitchel Livingston, "Minority Students on a White Campus: Perception is Truth,"
NASPA Journal, Vol. 24, No. 3, Winter, 1987.
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personal impediments.
While these conventional programs are somewhat valuable and necessary
in helping. African-American students overcome external obstacles, a critical
strategy in solving low retention and enrollment is one that extensively
addresses the personal impediments. Moreover, given the historical
unpredictability and unreliablity of federal and college support programs, it is
imperative that the African-American community establish a viable community-
based to deliver the services. This approach will create a more sensitive and
long-term vehicle to higher education. However, the real question is: How does
the African-American community design and implement such a model? This
question will be addressed in chapter two.
20
Chapter Two:
The Project REACH Model
Development of the REACH Model
In December of 1987, a group of concerned African-American educators
assembled to discuss methods of improving post-secondary opportunities for
disadvantaged minority high school students in Boston. After several meetings,
the group formed into a Board of Trustees named the "Oversight Committee"
and began planning specifications of an innovative enrichment and support
program for a cross-section of "high" potential African-American young
people.26
The Committee envisioned a comprehensive support program that would
give disadvantaged African-American and Hispanic high school students in
Boston an opportunity to attend college. This program would help students:
(1) define , shape and frame goals;
(2) cultivate pride in self and community;
(3) refine skills;
(4) plan for the future;
(5) gain admission to college;
(6) perform well and graduate from college;
26A list of the Oversight Committee member is located in the appendix on pp. 63-64.
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(7) find and manage resources;
(8) build positive relationships; and
(9) explore new work and career options.
The long-term mission of the program would be to produce a large percentage
of future African-American and Hispanic leaders for Boston. This vision was the
conceptual framework by which the Committee developed its planning
strategies. The result of their intensive planning efforts was a $400,000
proposal to the Stratford Foundation, a local foundation in Boston, for a
comprehensive enrichment and support program entitled Project REACH (Road
to Educational Achievement).
Project REACH's primary objective would be to assist disadvantaged African-
American and Hispanic high school students with the attainment of a college
education. It would accomplish this objective and long-term mission of
producing community leaders by enhancing 'total' student development through
six critical developmental services:
(1) personal development;
(2) academic and financial development;
(3) professional development;
(4) community service;
(5) college support; and
(6) technology (computers, telecommunications).
22
This critical support would be given to fifty (50) African-American and Hispanic
high school seniors for all four years of their college career. A product of this
program would be an African-American or Hispanic college graduate with the
ability to achieve his/her desired goals, contribute to larger society, and lend to
the development of his/her community. Each year, REACH would accept a new
class of fifty high school seniors in addition to the REACH Scholars it already
serves and new funding would be allocated to support the additional students.
In light of these very ambitious goals, the Oversight Committee, selected The
Freedom House Inc. (FH), a non-profit community organization in Roxbury, to
administer the program based on its mission, experience with programs of
educational excellence for minorities and its institutional capacity to manage the
project. The Freedom House, under the direction of an innovative President, Dr.
Toye Brown, has established an environment and vision based on the total
development of African-American people--"Developed People + Resources =
Developed Communities." 27  This environment coupled with FH's strong
relationships with many Boston Schools, businesses, community
organizations, and universities provide an excellent foundation for the REACH
model.
Upon approval of the proposal by the Stratford Foundation, Project REACH
was formally established in February of 1988 with a full-time Director, Richard
Mullins Ph.D., secretary, and various part-time consultants to operate its
27A description of the Freedom House mission and services is located in the appendix
pp. 65-70.
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components. It has now expanded its administrative staff with the addition of a
Program Operations Manager and Administrative Assistant. The current
organizational structure entails:
Oversight Committee
(17 members)
Chairman--John Sims, V.P Digital Equipment Corp.
Project Director
Richard Mullins Ph. D.
The above are responsible for policy and management
REACH Staff
Administrative Services
Operations Manager Coordinator of Student Services (2)
Administrative Assistant Coordinator of Technical Services (2)
Support Secretary Financial Aid Consultant
Recruitment Director
Internship Consultant
Dr. Mullins' diverse experience as the President of his own technical
consulting firm, Executive Director of Massachusetts Pre-Engineering Program
(MassPEP), Operations Vice President of the National Action Council for
Minorities in Engineering (NACME), to mention a few, have significantly
impacted the unique and innovative programmatic design of the REACH model.
According to Mullins,
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Project REACH is unique in several ways. Its center of operation is in the heart
of an urban community; its evolutionary commitment to the "process of
development" (Freedom House mission); its commitment to using technology as
a developmental tool; and its use of programmatic philosophy which supports
students in organizing and managing their growth and development.
Under the direction and guidance of Dr. Mullins, Project
REACH carefully delivers and applies its six vital support and student
development services.
Personal development
The personal development enrichment is designed to help students of
color better understand and overcome internal obstacles that may prevent them
from reaching or realizing their potential. A three-day Efficacy training
workshop, conducted by the Efficacy Institute in Lexington, MA, helps students
develop a mental framework which will empower them to overcome many of the
personal impediments impacting the enrollment and retention of African-
Americans at predominantly white institutions. The workshop lays out concepts
that enhance self-confidence and esteem, improve goal setting and risk taking,
help understand racism, facilitate the factors that affect performance, and assist
in the proper assessment of successes and failures. 28 Students are
encouraged to apply these concepts at college and in all REACH activities in
order to achieve maximum benefits. Periodic Student Development
Conferences (summer, winter vacation, and spring break) and personal
28An overview of Efficacy concepts and activities is located in the appendix on pp. 71-
73.
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counseling sessions are held to reinforce and examine the usage of these
concepts.
Academic and financial development
As a part of its seven-week summer program, REACH offers academic
developmental services. REACH conducts diagnostic assessments to help
students identify academic strengths and weaknesses. This assessment
facilitates realistic self-evaluation and allows REACH to better place students in
its summer classes. Enrichment classes are taught by African-American
teachers to enhance basic and intermediate math, english and computer skills.
College preparation workshops and personal counseling sessions are critical
services which cultivate student development. REACH also features a special
10-month program for high-school juniors (REACH PREP) that assist students in
college planning, financial aid searches, and SAT tutorials.
The financial aid services offered during the summer program provide
critical financial aid counseling and planning with a consultant, and feature a
series of Money Management workshops. Moreover, it grants scholarship
awards to all students based on an analysis of student's need. In 1988,
scholarships averaged over $3,000 per student.
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Professional development
The summer program offers professional development through a variety of
meaningful internships. Students develop mentors and role models while
gaining first-hand work experience. Internships are created by a consultant in a
student's area of interest. REACH interns work in banks, community
organizations, TV and radio stations, day care centers, law firms, corporations,
and other places.
Community service
The summer program initiates community service projects in which student
groups address critical issues impacting the community. Students work on the
projects throughout the academic year. Groups report on their progress at
Student Development Conferences. In 1988, students created projects that
addressed homelessness and educational issues which prompted volunteer
work in the community. This team building exercise enhances community
development and cultural awareness, and improves problem solving,
leadership and interpersonal skills.
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College support and technology
REACH features a unique College Support Component that consist of two
parts--the Student Services Unit and the Technology Services Unit. The
Student Services Unit is managed by two part-time Coordinators who are
responsible for assisting students with their entire academic year planning--
college and summer courses, jobs/internships, financial aid, community service
activities, etc. An essential function in this unit is helping students with their
enrollment, adjustment, and overall persistance in college. The unit carries out
this function by maintaining regular communication by telephone, developing
networks with college support service administrators, and collecting pertinent
information through surveys and computer database systems which monitor
student academic, personal, and financial progress. The Student Service Unit
is also in charge of coordinating personal counseling sessions to reinforce
Efficacy concepts, planning for special student events and conferences, and
managing the mentoring service that links students with role models in the
community.
The Technology Services Unit is the component that bonds the other
services of REACH together. The two part-time coordinators in the unit teaches
students how to communicate with the REACH Office, other students, and
various resources through the REACH Communication System (RCS) and on-
line telecommunications. The RCS is a state-of-the-art voice messaging system
that allows students and staff to communicate and leave messages with one
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another at any time of the day (24hours). These systems are designed to
enable the project to monitor student progress and provide maximum student
support. In the not so distant future, this unit will also support an electronic mail
system that will allow student/staff communication through computers and
telecommunication activity.
Recruitment and Admissions
The recruitment and admission process of the 50 high school seniors is
quite innovative. Under the leadership of a part-time recruitment director,
REACH recruits and distributes preliminary applications to students through
workshops at the Freedom House, high schools visits, college fairs, radio and
newspaper advertisements and word-of-mouth. Because of the severe shortage
of African-Americans in higher education, REACH places special emphasis on
this population during recruitment. 29 In 1989, REACH received over 300
preliminary applications for its 50 vacancies.
After the preliminary application deadline, REACH conducts a series of
formal information sessions with each student who returned the preliminary
application. At the information sessions parents and students are informed
2 9 Muriel Cohen, "Fewer Black Men in College, Report Says," BostonGlobe. January
16, 1989.
"A Fair Chance for Young Black Men," New York Times, April 4, 1989.
Sandra Gregg, "Paucity of Black Men Stymies Collegiate Environment," Black Issues
in Higher Education, Vol. 5, No. 22, February 2, 1989, pp. 2-3.
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about the requirements of the REACH program, given a final REACH
application, and introduced to the Freedom House environment. This year
(1989) Dr. Humphries, President of Florida A&M, spoke at an information
session on how African-American youth must take advantage of their growing
population in the workforce. In the period before the final application deadline
students are invited to REACH application review and help sessions, an African-
American male workshop, and an introductory two day Efficacy training session.
Selection of the 50 high school seniors is based upon student performance in
high school, interview results, application and essays, and potential leadership
qualities. REACH also attempts to select a diverse population of urban students
with different career interests, ethnic backgrounds, and gender.
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The illustration of the REACH program cycle below displays how the various
developmental services are coordinated within the REACH model.
REACH Service
Recruitment October-April
Application, Interviewing,
and Selection Process
Summer Program:
Personal Development
-Efficacy
-Personal counseling sessions
Academic Development
-Diagnostic tests
-Classes
-College Prep workshops
-Personal Counseling
Financial Aid Awards
Community Service Projects
Internships
College Support:
Student Services
Technical Services
Student Development Conferences
February-June
July-August
August-May
December and June
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Will Project REACH Work?
In 1988, REACH made it possible for 54 disadvantaged African-American
and Hispanic high school students from Boston to attend 32 U.S. colleges
which included Ivy League schools, historical black colleges and several
Massachusetts college and university programs such as:
Bentley College Boston College
Boston University Colgate University
Cornell University Harvard University
Howard University Lincoln University
Morehouse College Norfolk State University
Northeastern University Princeton University
Regis College Simmons College
Roxbury Community College Spelman College
Syracuse University Trinity College
Univ. of Mass. at Amherst Univ. of Maryland
Univ. of North Carolina Virginia State University
Wellesley College Wheaton College
Results from a college acclimation survey conducted by the author on the all
REACH students after their first semester in college (December 1988) indicated
that there were no major adjustment problems in major categories such as:
being away from home; social environment of school; instructor and student
attitudes; financial independence; and roommates among the REACH
Scholars.30 Moreover, all the students indicated that REACH had a significant
30A copy of the survey and Complete survey results are located in the appendix
pp. 72-77.
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effect on their experience at college; especially in areas of support (36%),
confidence (26%) and classroom skills (17%):
Without the help and concern of Project REACH, / think it would not
have been possible for me to attend college.
The Math and English skill enhancements were a great help! I was
exposed to things in Math and English last summer that were never
introduced to me in high school.
I feel that Project REACH helped me get a handle on things that I otherwise
would have gone crazy over. It has helped me by my going to talk with my
professors all the time and my gaining the confidence to know that I will
succeed although times are rough.
MY head is held high. I am proud to be Black, come form the City, and
do well.
REACH has given me much needed support. Like a true family, REACH is
always there when I need help. It has functioned as an insuperable support
network.
Besides being there financially for me to attend school, Project REACH
has given me more than my share of support and patience. They were
there when everything was happening in my life and they are still there.
Efficacy has helped me tremendously to internally strengthen myself.
REACH prepared me as well as anything, short of experience could for
college. The scholarship has taken the financial burden from my
shoulders. Although I work, I do not have to. I can devote more time,
when necessary to my studies.
I arrived with confidence and still have confidence. I've become a lot
more responsible with my monies and studies even though there is
plenty of room for improvement.
I am prepared mentally to deal with the environment which can be
intimidating to those who have not been through Efficacy. I have not
lost my identity and also have not lowered myself to the level of some of the
Blacks who have a negative outlook on life.
I like to take risks that are moderate. Also I try to be a positive influence in an
atmosphere that sometimes seems negative.
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REACH is always there for me to turn to when I'm in trouble or just need
someone to talk to.
The talks I had not only with the students but with the REACH staff has
encouraged me to do my best. I was also prepared in one of my classes to
take a lower level in order not to overdo myself in my first year.
I have been prepared for college by my advance study skills that I have
learned from Project REACH.
Part of my preparation has been successful due
Math and English classes, advising sessions with
general support from the Project REACH developers.
Project REACH has helped me develop professio
joke and I am the only one who can make
successful road to educational achievement.
to Efficacy training,
Harold Horton, and
nally. College is no
my college days a
After the first semester of college, a REACH Scholar Grade Summary
(conducted by the author) indicated that the average GPA for REACH students
was 2.4 (C) with a maximum of 3.6 (A-) and minimum of 1.0 (D). Ninety-eight
percent (98%) of the students had a grade of C or better GPA and there were no
academic casualties.31 These figures surpassed the REACH objectives of 95%
of students with C or better GPA and 8% academic casualties.
Fall Semester 1988
REACH Scholar Grade Summary
All Students
Females
Males
College in-state
College out-of-state
AVERAGE
GPA
2.4
2.4
2.3
2.4
2.4
MAXIMUM
GPA
3.6
3.6
3.6
3.4
3.6
are located in the appendix pp. 78-79.
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MINIMUM
GPA
1.0
1.0
1.1
1.1
1.0
31Complete survey results
Attend Black Colleges 2.6 3.6 1.7
Attend White Colleges 2.4 3.4 1.0
Live on-campus 2.3 3.6 1.0
Live off-campus 2.5 3.3 1.1
Why are the results so positive? REACH's comprehensive developmental
services empower students to overcome external as well as personal
impediments impacting enrollment and retention of African-Americans in higher
education.
I. External Impediments:
(1) Federal budget cuts in vital financial aid programs.
REACH offers scholarships to assist all students in meeting
college costs and expenses. In 1989, REACH scholarship assistance
averaged over $3,000 per student. The REACH financial aid
consultant helps students and parents properly analyze their financial
situation, provides planning assistance, and determines the REACH
scholarship awards. Moreover, REACH collaborates with the Higher
Educational Center in Boston, to assist students in financial aid
planning and scholarship (private and public) searches.
(2) Poor academic preparation.
As a part of its extensive summer program REACH conducts
diagnostics tests in English and math to assist both REACH Staff and
students in determining academic strengths and weaknesses.
REACH students engage in a variety of enrichment classes in
English, math, and computers to properly enhance academic
development. REACH instructors provide extensive tutoring and
personal counseling sessions to address student issues and
concerns.
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(3)
II. Personal Impediments:
(1) Inability to possess a positive self-concept or confidence;
Efficacy training workshops build confidence by helping the
student to:
a. understand how myths of intellectual inferiority are continually
perpetrated upon and internalized by African-Americans;
b. define him/herself as a significant person whose
development is important to oneself, to the community from
which one comes, and to the nation as a whole;
36
Limited support systems and role models that provide proper
attention and advice.
A fundamental concept of the REACH model is the creation of positive
relationships that support 'total' student growth and development. A
sensitive and committed REACH Staff, from Project Director to
Secretary, provide extensive advising and counseling in all areas of
development: academic, financial, emotional and personal. The
professional and highly visible REACH Staff, primarily African-
Americans, inherently serve as tangible role models for students.
REACH facilitates each student in developing support networks
through:
a. Efficacy training activities and discussions that focus on how to
identify and harness the power of resources that provide
positive reinforcement towards growth and development;
b. community service group projects which help students learn to
support each other;
c. professional internships that expose students to real-work
environments and African-American mentors;
d. Student Development Conferences that allow all students as
a group to dialogue on critical issues and experiences;
e. an aggressive College Support Unit (Student Services and
Technical Services) that assists students in locating and
utilizing college support services and provides students with a
24-hour communication device (RCS);
f. the Freedom House environment which offers a variety of
developmental programs for youth of color and a host of
personal computers and technology. Moreover, the Freedom
House provides numerous role models with the illustrious
African-American guests and organizations it constantly
entertains.
c. apply the attribution theory which help students control their
psychological reaction to success, failure, and critical 'other
influences'. Students learn how to develop confidence by
attributing successes to ability and failures to lack of effort;
d. understand the 'process of development 'which teaches
students how to interpret and use feedback to locate a
"moderate risk zone" and gather support in order to take on
more challenge;
e. identify a social context that will support growth and
development.
REACH Student Development Conferences and personal
counseling sessions reinforce and re-examine all Efficacy
concepts. Moreover, the REACH environment located in the
Freedom House, inherently enhances self-esteem and
confidence. The Freedom House is located in the heart of
Roxbury, and has a prestigious history in community
development and service. The facility, owned and operated by
people of color, elicits pride in African-American culture and
history.
(2) Inability to make realistic self-appraisals in personal and
academic development:
In defining the 'process of development' at Efficacy, students learn
how to properly interpret and balance the use of feedback
(information drawn from previous experiences) and other influences
(psychological and/or institutional that influence behavior) to make
realistic assessments of their 'total' development process. Students
incorporate the attribution theory of success and failure to the
development process in determining strengths and weaknesses and
future plans.
(3) Inability to understand and deal with racism:
Efficacy workshops focus on how myths of intellectual inferiority
are continually perpetrated upon and internalized by African-
Americans thereby inhibiting performance. Discussions and role
playing activities help students identify and understand
institutional and personal racism. More importantly, students
are shown that by mastering the principles involved in the
'process of development' they can be empowered to overcome
any obstacle. REACH Student Development Conferences and
personal counseling sessions support students in dealing with
racism.
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(4) Inability to demonstrate involvement in community service:
REACH requires students to create community service projects
that address critical issues impacting the African-American
community. Students work on the projects at college and report
on their progress at Student Development Conferences. The
community service projects stimulate actual volunteer work
experiences and help students practice 'giving back' to the
community.
(5) Inability to prefer long-range goals to short-term goals or
immediate needs;
A critical concept focused on in the Efficacy workshops is goal-
setting. Students learn to through the 'process of development'
to identify a "moderate risk zone" (MRZ) of development to
derive goals from. The MRZ allows students to make realistic,
challenging, specific, and measurable goals. The use of
feedback coupled with the attribution theory help students
determine when to extend the line of challenge.
(6) Unavailability of strong person for support:
As mentioned above, a fundamental concept of the REACH
model is the creation of positive relationships that support 'total'
student growth and development. A sensitive and committed
REACH Staff, from Project Director to Secretary, provide
extensive advising and counseling in all areas of development:
academic, financial, emotional and personal. An omnipresent
compassionate REACH environment allows students to develop
trust in the REACH model. Moreover, a dependable Student
Service Unit that monitors and supports students at college coupled
with a 24-hour communication device (RCS) enables REACH to
become a readily available strong resource of support.
(7) Inability to demonstrate experience in a leadership position:
REACH community service group projects allow students to
engage in leadership experiences. Students take the lead role
in designing and developing group activities and responsibilities.
Moreover, various group activities in Efficacy and Student
Development Conferences enable students to practice leadership
skills.
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(8) Inability to obtain knowledge of career or field of interest.
REACH enhances student knowledge of career interests through
meaningful internships. REACH offers a variety of professional
internships which provide critical first-hand work experiences
and allow students to develop mentoring relationships with
professionals in their career interests. Moreover, REACH
collaborates with the Higher Educational Center in Boston to
provide career planning and advising resources.
The matrix below illustrates how of the comprehensive REACH Services
address the external and personal impediments impacting the enrollment and
retention of African-American youth in higher education.
IMPEDIMENTS REACH SERVICE
EXTERNAL:
(1) Decline in Federal Financial Aid
Assistance
(2) Poor Academic Preparation
(3) Limited support systems
and role-models
REACH Scholarship
Financial Aid advising and
Planning
Scholarship search
REACH Summer Enrichment
Classes
REACH Academic Diagnostic
testing
REACH academic tutoring,
planning, and advising
REACH PREP
Sensitive REACH environment
'Total' development services:
academic, financial,
personal and emotional
Student Dev. Conferences
Personal Counseling Sessions
Internships and Mentors
Community Service Project
College Support
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PERSONAL:
(1) Inability to possess a positive
self-concept or confidence
(2) Inability to make realistic
self-appraisals in development
(3) Inability to understand and deal
with racism
(4) Inability to demonstrate involvement
in community service
(5) Inability to prefer long-range goals to
short-term goals or immediate needs
(6) Unavailability of strong person for
support
(7) Inability to demonstrate experience
in a leadership position
(8) Inability to obtain knowledge of
career or field of interest.
Efficacy Workshop
Student Dev. Conferences
Personal Counseling Sessions
Freedom House/REACH
environment
Efficacy Workshop
Academic Diagnostics
Efficacy Workshop
Student Dev. Conferences
Personal Counseling Sess.
Community Service Projects
Personal Counseling Sessions
Efficacy Workshop
Student Dev. Conferences
Personal Counseling Sessions
REACH / Freedom House
environment
Sensitive REACH environment
'Total' development services:
academic, financial,
personal and emotional
Student Dev. Conferences
Personal Counseling Sessions
Internships and Mentors
Community Service Projects
College Support
Community Service Projects
Student Dev. Conferences
Efficacy Workshop
Internships and Mentors
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A recent survey was conducted by the author to determine the impact
REACH is having on personal impediments to enrollment and retention. The
results overwhelmingly showed that REACH significantly impacted each
personal impediment. The greatest impact occurred with REACH's availability
as a strong support resource. The lowest but still significant impact was on the
students involvement in community service and their ability to obtain information
in their career or field of interest.
Percentages From Survey on the Impact of REACH Services on the
Personal Impediments
IMPEDIMENT IMPACT
Not
Much Sorr
Self-Esteem/Confidence: 4%
Making realistic self-evaluations
Personally and academically: 4%
Understanding and dealing with racism:10%
Involvement in Community Service: 14%
Preferring long-range goals to short-term
goals or immediate needs: 3%
Project Reach's availability for support: 0
Enhancing leadership skills: 3%
Obtaining knowledge of career
or field interest: 14%
41 0/c
41%
52%
38%
38%
17%
38%
Alot
55%
55%
38%
48%
59%
83%
59%
1.
2.
3.
4.
5.
6.
7.
8.
55% 31%
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Project REACH appears to have all the right ingredients that can help
African-American youth overcome external and personal impediments to
enrollment and retention in higher education. Under the innovative and prudent
leadership of the Oversight Committee, REACH is constantly building and
developing practical procedures to operate more effectively and efficiently
within its limited resources. The newly added Program Operations Manager is
conducting critical assessments in each of REACH's service area to optimize
resource allocation and utilization. The Student Services Unit recently ended a
series of planning meetings with the Director, which resulted in the
development of the framework for a "REACH Academic Year Guidebook"
containing all the REACH Scholar operational procedures and expectations.
The Technology Service Unit is conducting planning sessions with the
Director to determine how it will implement a new electronic mail system and
telecommunication system CSSRN (Community Shared Service Resource
Network). The electronic mail system will allow students to communicate with
REACH Offices and other students via computer. CSSRN will link REACH
students by computer with multiple development programs offered by schools,
businesses, and community organizations.
Like any start-up operation, REACH has had its share of confusion and
frustration. REACH's small workforce of part-time people is periodically
inundated with multiple responsibilities and tasks. However, REACH is
aggressively tightening its operational nuts and bolts to provide optimal support
to students. Moreover, REACH students and staff possess the energy,
commitment and attitude needed to move REACH toward the accomplishment
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of all it's objectives and beyond. According Dr. Mullins, Director:
Project REACH is an opportunity to develop young people for the future. Much
of the opportunity is related to the degree to which the project can help young
people to organize themselves and take responsibility to meet the challenges of
the future and the requirements of becoming developed people... REACH is
limited only by the vision and perseverance of those chosen to advance the
concept.
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Conclusion
The drastically declining enrollment and retention of African-Americans in
higher education will have devastating implications on the growth and
development of the African-American community as well as the nation at-large.
This thesis points out that the enrollment and retention of African-Americans
is not only affected by uncontrollable external forces but by controllable
personal variables. Most conventional enrichment programs and college
support programs do not address the personal impediments and provide
minimal services around the external obstacles.
Therefore, the African-American community must take the leading role in the
educational attainment of its youth. The African-American community must
structure and design its own solutions to the underrepresentation of African-
Americans in higher education.
Project REACH, designed and implemented by committed and sensitive
African-American citizens, represents a viable community-based (self-help)
approach which empowers African-American youth to overcome the external as
well as personal impediments to enrollment and retention in higher education.
REACH will create college graduates and future community leaders through six
developmental services that it provides to disadvantaged African-American and
Hispanic youth in Boston:
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(1) personal development which enhances self-confidence, goal- setting, self-
assessment and realization of potential;
(2) academic and financial development which strengthens academic skills,
enhances college preparation and provides scholarships;
(3) professional development which offers meaningful internships and mentors;
(4) community service which enhances community development and cultural
awareness and improves leadership and interpersonal skills;
(5) college support; and (6) technology which sharpen computer skills and
provide maximum support to students in college.
REACH has been able to address traditional external impediments and
empower African-American youth through personal development to overcome
internal obstacles impacting enrollment and retention in higher education. This
assistance and internal revitalization has given those African-American youth a
more positive perspective on what life has to offer and impacted on their
performance at college.
Results, to date, show that REACH enabled 54 students to enroll in 32
public and private colleges across America including ivy league and historical
black colleges. After the first semester of college, a REACH Scholar Grade
Summary indicated that the average GPA for REACH students was 2.4 (C) with
a maximum of 3.6 (A-) and minimum of 1.0 (D). Ninety-eight percent (98%) of
the students had a grade of C or better GPA and there were no academic
casualties. These figures surpassed the REACH objectives of 95% of students
with a grade of C or better GPA and 8% academic casualties.
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REACH is more than a paragon that addresses the enrollment and retention
crisis of African-Americans in higher education. REACH is a symbol of hope in
the African-American community. REACH, created by sensitive and concerned
African-American citizens, exemplifies that members of the African-American
community can unify efforts and maximize resources to provide educational
opportunity to African-American youth irrespective of the obstacles in society.
This is the type of leadership, attitude, and responsibility that members of the
African-Americans must have to meet the growing needs of the community.
REACH can only support 50 students per year and therefore can not single-
handedly solve the crisis of enrollment and retention of African-American youth
in higher education. However, the REACH model and concepts can be
replicated on every block in every city in America, by concerned individuals
and organizations. In light of the valuable knowledge gained from the REACH
experience, the following recommendations illustrate how the concepts of the
REACH model can be replicated in the African-American community:
1. Parents and all concerned citizens must run for school boards
and other trustee positions to ensure that all institutions create
environments that address issues of community and personal
development. Moreover, parents and citizens should be involved in
the design of partnerships between corporate businesses, high
schools, and universities to assist in the proper development of
academic, personal, financial services for African-American youth.
REACH members (Trustees,Staff, students) can facilitate in the design
and implementation.
2. African-American professionals (executives, athletes, entertainers,
etc.) must be more active in the community-- as tangible mentors and
role models to youth to enhance self-confidence and realization of ,
potential and lend encouragement and guidance. Professionals must
contribute to or sponsor their own scholarships to assist students in
college costs.
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3. African-American businesses and community service
organizations must sponsor internships that provide students with first
hand work experience. They must also contribute to or sponsor
scholarships.
4. African-American Church's, community organizations, businesses,
professionals and must establish partnerships and maximize
resources to create comprehensive enrichment programs (like
Project REACH) which find and 'personally' empower children of all
ages to overcome external and internal variables. 32 REACH members
(Trustees,Staff, students) can facilitate in the design and
implementation.
5. The African-American middle class must invest more time,
energy, and money in the urban community. They must utilize their
advanced skills and economic advantage to initiate and develop
REACH models in their community as well as in the urban community.
6. The African-American educators must do more research in
terms of designing solutions to the problems impacting growth
and development in the African-American community. Society has
not shown the sensitivity needed to create long-term viable programs
that will assist African-Americans in recovering from the economical,
social, and psychological damages of oppression, discrimination, and
racism. This thesis should serve as the impetus for future
research in community-based models of outreach.
7. National African-American support agencies like the NAACP, Urban
League, Operation PUSH and fraternity and sorority organizations,
must network and design REACH models at local branches. REACH
members (Trustees,Staff, students) can facilitate in the design
and implementation.
3 2The I Have A Dream Foundation (IHDF) through the efforts of business leaders,
philanthropists, community residents and leaders, local university students and faculty, provide
critical tutoring services, career advising, cultural activities, and guarantees college tuition
(scholarship) for high school graduation to young African-American students in inner-city
elementary schools. The IHDF, founded by millionaire Eugene Lang in 1981, is headquartered in
New York City and houses programs in more than 20 different cities around the country. By
helping African-American youth realize and cultivate their intellectual potential at an early age and
showing them a clear uninhibited opportunity to higher education, African-Americans are given a
fair chance to achieve high goals and fulfill big dreams. Results have shown that the IHDF is
successful a community-based organization empowering disadvantaged minority youth to
overcome external and internal barriers to higher education---- Charles Dervarics, "I Have a Dream
Foundation Guarantees College Tuition for High School Grads." Black Issues in Higher Education,
Vol. 4, No . 21, p. 3, February 1, 1988.
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APPENDIX
Figure 1
College Enrollment of 18-24 Year Olds
as a Percentage of 18-24 Year Old High School Graduates
by Race Ethnicity for Selected Years
LEGEND
1971
1976
1981
25 I 1985
20 -I1
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0~A
Hlspanic Elack Vhite Total
SOURCE U S Deparment of Commerce. Bureau of the Census. Current Population Recorrs. Series P-20. 247. 309. 373 ar 409
Figure 2
High School Graduates as a Percentage of
Total Population Aged 18-24 Years
by Race Ethnicity for Selected Years
LEGEND
1971
1976
1981
1.9
a. V
Hispanic Black Whte Total
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Tabe 1
Kigtni School Completion (1) and College Entrance Rates for Population
by Race Ethnicity: United States, Selected Years(Number in Thousands)
1971 197 6L
Total population 18-24-yr.-oldt 23,668 26,919
uber completing-high school 18,691 21,677
NJumber enrolled in college 6,210 7,1
H.S. graduates as a percentage of total
College entrants as a percentage
18-24-yr.-old H.S. graduates
College entrants as a percentage of
18-24-yr.-Old population
79.0%
31.2%
26.2
80.5%.
33.1%
26.7%.
18-24 Years Old
1981.
28,965
23,343
32.5%
2,6 .
1985-
27,122
22,349
7,537
82.44
33.7%
27 .
Wi ta
Total population white 18-24-yr.-olds 20,533 23,119 24,486 22,632
Number completing high school 16,693 19,045 20,123 18,916
Nummer enrolled .n college 5,594 6,276 6,549 6,500
H.S. graduates as, a percentage of total 81.,A 82.4% 82.2 83.64
College entrants as a percentage of 33.5t 31.0% 32.5% 34.4%
13-24-yr.-old H.S. graduates
College entrants as a percentage of 7'.1t 21 26. 7 c2.7
18-24-yr.-old population
Percentage of the total 06.6 95.9% 8445% 83,4%
19-24-yr.-old populaton
Total population Black 18-24-yr.-olds 2,866 3,315 3,778 3,716
Number completinq high school 1,789 2,239 2,678 2,810
-lumber enrol'.ed in college 522 749 750 734
H.S. graduates as a percentaqe of tata1 6Z.4% 67.S 70.9% 75.6%
College entrants as a percentage of 2942% 33.5% 28.0% 26.1%
18-24-yr.-old H.S. graduates
Collece entrants as a percentage of 18.2% 22.6% 19.9% 198
,18-24-yr.-old population
Percentage of the total 12.1% 12.3% 13.4% 13.7%
18-24-yr. -old population
Ki spanic (2)
Total population Hispanic 18-24-yr.-olds 1,338 1,551 2,052 2,221
Number completing high school 694 862 1,144 1,396
Number enrolled in college 179 309 342 375
M.S. graduate as a percentage of total 5 1. 9. 55.6% 5S.8% 62 94
College entrants as a percentage of 25.8% 35.4% 29.8% 26.%
18-24-yr.-old K.S. graduates
College entrants as a percentage of 4 19.9A 16"4.
L8-24-yr. -old population
Percentage of the total 6% 5.7% 7.1 8.2%
1L-24-yr -old population
NCIS 0 '. Hg- screc 7ackaucn -a:es rc ,.ce GEO recicients
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Bachelor's
Table 3A
Degrees by Race Ethnicity for Selected Years(1)
1975-76 1980-81 1984-85 Percent Change
Total Percent Total Percent Total Percent 1975-76 to 1984-85
fen
;omen
:NORITY
ien
4omen
ISPANIC
,ier
4ornen
LACK
en
wcmen
.,ITE
Men
Women
.SIAN/
'ACIFIC
:SLANDER
Men
women
%1ERICAN
ND I AN
Men
women
.0N-RES IDENT
ALIEN
Men
Women
918,388
499,602
418,786
91,777
44,039
47,738
17,964
10,171
7,793
59, 122
25,634
33,488
811,599
444,682
366,917
11,193
6,318
4,875
3,498
1,916
1,582
15,012
10,881
4,131
i0o.0
54.4 (2)
45.6 (3)
10.0(4)
8.8(5)
11.4 (6)
2.0
2.0
1.9
5.4
8.0
88.4
89.0
87.6
1.2
1.3
1.2
0.4
0.4
0.4
1.6
2.2
1.0
934,800
469,625
465,175
104,892
47,128
57, 764
21,832
10,810
11,022
60,673
24,511
36, 162
807,319
406, 173
401,146
18,794
10,107
8,687
3,593
1,700
1,893
22,589
16,324
6,265
100.0
50.2
49.8
11.2
10.0
12.4
2.3
2.3
2.4
6.5
5.2
7.8
86.4
86.5
86.2
2.0
2.2
1.9
0.4
0.4
0.4
2.4
3.5
1.3
968,311
476,148
492,163
112,988
50,972
62,016
25,874
12,402
13,472
57,473
23,018
34,455
826,106
405,085
421,021
25,395
13,554
11,841
4,246
1,998
2,248
29,217
20,091
9,126
100.0
50.8
49.2
10.7
12.6
2.7
2.5
2.8
5.9
4.7
7.2
85.3
82.3
88.4
5.4
14.7
17.5
23.1
15.7
29.9
44.0
21.9
72.9
-2.8
-10.2
2.9
1.8
-8.9
14.7
124.9
114.5
142.9
21.4
4.3
42. 1
2.6
2.8
2.5
0.4
0.4
0.5
3.0
4.1
1.9
94.6
84.6
12U.6
JOTES (1) Some institutons diC not recort :Me racial ethnic data for earned degrees. Data for some of these nonrecorting institulions were imouted Because of uncer-re.
oring and nonrecorirg of racial ethnic cata. otais on this taUIe may Oe slightty smaller than totats accearing on otner taces Because of rouncing. Celails may not acd
! Totals
12) Degrees awarced to men as a cercentage of ail bacnielor s degrees awarced that year
f3) Degrees awarcec :o worren as a percentage of ail bacneior s degrees awarcea that year
4 Degrees awarcea to tis grouo as a oercentage of all tacrelor s Cegrees awarcec :mat year
5 Degrees awarcea :o men in tis grouc as a ;e'centage of all tachielor s Cegrees awarced to men that year
61 Cecrees awarcec woren n :s ;gcuo as a cercentage of ail tacneor s degrees awarcea to women :Mat Year
SCUPCE S U S Decarrent 3f Ecucaton Ezuai E--coyment Oooorunity Commissicn Ca~a on Eanec Degrees Con'e"ec -c- 'rsu:cns ct i'grer EZCrC 3 ace
!ruric:iy 1975-75 '
U S Oecar-rrent of ECucation Zeee 'or E ucaicn Sta's1cs. 0igest of Education Statistics 1963-.84 o 121
U S Zecar-ent of Educanon Care' cr E;uca-:on Statistics Oeg-ees Conferred surveys. !985
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Table 3B
Total Master's Degrees Conferred by Race Ethnicity for Selected Years(1)
19T . t .I e
Total Percent
190-81
Total Percent
1994-85
Total ecenrt,
Percent change
1975-76 to 1984-35
ign
goagITY
Mer.
wgrten
X:SPANIC
wen
xen
,gmen
men
,women
ASIAN/
PACIFIC
IS.ANDER
Men
Women
AMER ICAN
,NDIAN
Men
Wmen
NON-RESIDENT
ALIEN
Men
309,263
165,474
143,789
30,418,
13., =95
17494
2 868
20,345
7,809
12,536
2 62 ,77 1
19, 5C7
123,264
3,910
2,409
,50 1
783
42
16,0741
12,372
3,702
53.5(2)
46.5 (3)
9.8 r4
J3.2 15'8.25)1.7 ')
1.7
.t.1
4.7
8. 7
84.3:
85.7
1. 3
1.5
laC
0.3
0.3
0.2
5A
294,183
145,666
148,517
30,910
13,517
17,393
6,461
3,085
3,376
17,133
6,158
10,975
241, 216
115,562
125,654
6,282
3,773
2,509
1 ,034
501
533
22,057
16,587
5,470,
100.0,
49.5
50.5
10.5
9.3
11.7
2.2
2.3
5.8
4.2
7.4
82.0
79.3
84.6
2.1
2.6
1.7
0.4
0.3
0..4
7.5
ILA
3.7
280,421,
139,419
141,004
29,841
13,684
16,157
6,864
3,805
13.539
5 ,200,
8,7"139
223,628
106,059
117,569
7,782
4,842
2,940
1,256
583
673
26,952
19,6741
7,278
100.0
49.7
50.3
104
9.5
11.3
-9.315.67
-1.9
0.7
-4.0
-10.
6. 7
56.5
2.4
2.1
2.7
4.9
3.6
6.1
78.1
74,0
82.3
2.7
3.4
2.1
0.4
0.5
9.4
13.7
i
-31.5
-33.4
-30.,3
- 14. 9
-24.0
-4.6
99.0
101.0
95.9
60.4
36.2
89.6
67.7
59.0
96.6
NOTE S i Son-e estitutiors .-o not revorn tme faciat ethnic data for earried degrees. Data for some of these nonreooning institutions were imouted. Because of uncer-fre-
porturg anc riorreoorirg of rac:af etnnc cata. totals on this talie may be signtly smater tan totals appeanng on other tables. Because of rouncig cetais may not aCd
to !otais
12) Oegees awarded to men as a cercemtage of all masters degrees awardedthat year
'31 Degrees avarcec to dcrren as a -ercertage of al master s cegrees awarded that year
41 Degrees avarcec to iris grouc as a oercentage of ait master s degrees awarced that year
Si5 Decrees awarcec 'o r-en in :is grouo as a cercentage of ai master s degrees awarded to men Mat year
.6! Degrees a &arcec :o vcrrer n tris grauO as a percentage of al master s aegrees awarCed to worren tnat year
SOURCES U S Cecareem of Ecucation E:uai Emodoyment Ocportunity Commission Data on Earnec Degrees Ccnterrec 'rom irstitutions ot Higrer E,-- ca:cn e mace5:rrety 1975-76
U S Cecari-e-t of Ec,..a: c- Ceter 'or Eco-ation Statrstics. Orgest o/ Education Statisrcs. 1983-84. o0. 122-423
U S Cecar-ert ot E. taten Cater 'or Ecanon Statistics 'Degrees Conferred' surveys, 1985
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Table 3C
Total Doctorate Degrees by Race Ethnicity for 8ecetd Years()
Total Percent
1994-85
Th~a1 Pe~ent 1975-76 to 1984-85
32,839
22,595
0,244
2,728
.1,721
1,007,
2777
'1,'265
64
25,90,S,
1 7 ,3 10
8,598,
100
68. 8
31.2
8.3
7.6
.4
. ~
L1 I
3.9
3.1
78.9
6.6
83. 9
2.9
222 2.2
95
995
4,203
3,564'
639 -
.4;
0. 3
12 S
367
31,1987
431
2-46
"154
23,'93 4
15,0317
8,917
100.0
65.9
34.1,
9 A
10?9
2 7
2.6,
5.42
33, 7797
26,0Q1:
7,777
2,25
1,617-
96
713
7j I
442
27,434
6,582
.1,06 3.4
80 2 3.8
304 2.8i
1119
64
55
65,317
4,.421
896
0.4
0.5
0
16.5
07TES ('1 Some insttutoons dri not report the racial ethntc data for erned degrees Dala for sporti of ths nonreporang tnstitutions war imputed. Because of underre
>oraing and nonregorig of racIaernc data. totars d this taele may be sligntly smarW tMan totals appearing on of1er ates Because of rounding. etails may not acA
o totais.
) Degrees awarced o men as a percent.age of al doctortat degrees awarded that year.
31 Oeg rees. a*arcea to womien as a perc ntage of all doorate degrees awArded that year.
41 Oegrees awaceo !o Ints groUo as a oercentage of all doctorate degrees awarded that year.
5 0earees awarceo 1o men in tnis grouo as a percentage of al doctorate degrtes aWaraed to menat year
6i Degrees awarceo to vTomen .n trus grouo as a percetage of all doctorate oegrees awarceo to women thai year
SOUNCES !J S Deoarment of Eeucaton. Equal Emloyment Oportunity Commission Oata on jEarned Oegrees Coniferred from irsltutions ef Higer E. cation Oy Race
U S Ceoar-rren: of '&caton. Center for SEucat.on Statistics. Cicest of Education Statsucs. 1983-84 0 124
U S Department of Ecucatvon. Cente r Eca-on Statistics -egrees Conterrea- srveys. 1985,
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.5 PA N
-a
O MC :
SIAN
Men
Men
oaN-l.S1DENT
V.EN
men
women
2.0 13)
6.8 4)!
6.2 k I
-,.6 (6 1
.1 .2
1.7
3.0
81.2
80, 2.
54.6
583,
480
103
77
16
4 ,068
3,541
527
4.1
81.0
.1.7
1.0
1.3
0'. 3'.3
0.2
13.6
-4.4
-18.1
41.6
31.7
14.-
7L.3
71. 
89.7
130.0
-4.9
-27.
34.1
-12.8
-27 .9:
35.5
89.7
67.1
1.95. 1
23.0
- i6. 9
24-3.8
30.7
70 .,0
,
877
655
Table 3D
First-Professional Degrees Conferred by Race:Ethnicity for Selected Years(1)
5-7 198p-i 19S4-85973~Prcn 6 sat18-5Percent Change
Total Percent Total Percent tota1 Percent 1975-76 to 1984-85
ALL 62,084 100.0 71,340 100.0 71,057 100.0 l4.5
men 52,365 84.3(2) 52,194 73.2 47,501 66.8 -9.3
women 9,720 15.7(3) 19,146 26.8 23,556 33.2 142.3
a4INORTY 4,924 7.9(4) 6,120 8.6 6,977 9.8 41.7
men 3,847 7.3(5) 4,028 7.7 4,190 8.8 8.9
women 1,077 11.1(6) 2,092 10.9 2,787 11.8 158.8
HISPA1iC 1,079 1.7 1,541 2.2 1,884 2.7 74.6
Men 915 1.7 3 2.2 1,239 2.6 35.4
women 164 1.7 410 2.1 645 2.7 293.3
aLACK 2,694 4.3 2,931 4.1 3,029 4.3 12.4
Men 2, 3.8 1,772 3.4 1,623 3.4 -19.5
women 67S 7.0 1,159 6.1 1,406 6.0 107.4
wHITE 56,332 90.7 64,551 90.5 63,219 89.0 12.2
Men 47,819 91.3 47,629 91,3 42,630 89.7 -10.9
Women 8,513 87.6 16,922 88.4 20,589 87.4 -141.
ASIAN/
PACIFIC
ISLANDER 962 . 1459 2.0 1,816 2.6 88.8
men 753 1.4 991 1.9 1"152 2.4 53.0
Women 209 2 2 465 2.4 664 2.8 217.7
AM-ER ':'AN
D IAN 189 0. 3 192 O. 248 0.3 31.2
Men 163 0.3 134 0.3 176 0.4 8.0
Women 26 0.3 58 0.3 72 0.3 176.9
NON-RESIDIENT
ALIEN 829 1.3 669 0.9 861 1.2 3.9
Men 699 1.3 537 1.0 683 1.4 -2.6
Women 130 1.3 132 0.7 180 0.8 38.5
NOTES. (1) Some institutions did not report the racial.ethnic data for earned degrees. Data for some of these nonreoorting inttitutions were imouted. Because of under-re-
porting and nonreporting of racial. ethnic data. totals on this taole may oe slightly smaller than totals appearing on otner taoles. Because of rounding. details may not acd
to totais.
(2) Degrees awarded to men as a percentage of all first-orofessional degrees awarded that year
(3) Degrees awarded to women as a percentage of ail tirst-professional degrees awarded that year
(4) Degrees awarded to this group as a percentage of all hrst-orofessional degrees awarded that year.
(5) Degrees awarced to men in this grouo as a percentage of ail first.professional degrees awarded to men that year
(6) Degrees awarded to women in this group as a percentage of all first-professionai degrees awarded to women that year
SOURCES - U S Decartment of Education. Equal Employment Ooportunity Commission -Oata on Earned Degrees Conferrea from Institutions of Hgrer Education oy Race
E-rnicty '975-76 -
U S Ceoartment of E ducation Center for Education Statistics. Ogest of Eucation Statistics. 1983-84 p. 126
U.S Cecartment of Education. Center for Education Statistics 'Degrees Conferrea' surveys. 1985.
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"Missing persons: After Years of Growth, Black
Enrollment is Dropping. Why?" Newsweek on Campus,
February 1987, page 16.
A Widening Black-White 'Access Gap
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Purcbasing Power and Changing Composition of
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Aid Awarded to Postsecondary Students in
Current Dollars (in Millions)
Academic Year
% Chnge
Federally Suppertad Est. Est. 80-81 to
Programs 1980-81 1981-82 1982-83 1983-84 1984-85 1985-88 1988-87 1987-88 87-88
Buerally Available Aid
Pell Grant 2,387 2,299 2,418 2,792 3,033 3,567 3,443 3,739 56.6
SEOG 368 362 343 361 374 410 400 396 7.7
SSIG 77 77 74 60 76 76 73 76 -1.3
CWS 660 624 615 683 645 656 641 665 0.7
Perkins Loan (NDSL) 694 580 597 682 677 703 764 853 23.0
Income Contingent Loan - .- 5
GSL PLUS and SLS 6,203 7,222 6,698 7,576 8,608 8,839 9,099 11.270 81.7
(GSL) (6,200) (7,150) (6,497) (7,260) (8,143) (8,328) (8,330) (8,976)
(SLS) (16) (78) (145) (221) (265) (462) (1,776)
(PLUS) (3) (57) (122) (171) (244) (246) (307) (517)
Subtotal 10,388 11,164 10,744 12,155 13,414 14,251 14,419 17,02 63.7
1,883 1,996 733 220 35 0 0 0
1,714 1,351 1,356 1,148 1,002 849 780 773
203 235 269 301 333 346 364 359
121 109 89 65 64 68 64 72
62 109 216 263 327 372 315 234
Subtotal 3,988 3,799 2.862 1,996 1,780 1,635 1,524 1,440
Tta Federal AId 14,376 14,963 13.406 14,151 15,174 15,887 15,943 18,442
State Gat Progam 801 921 1,006 1,106 I,2 1,311 1,432 1,540
lastltutleeally
Awarded Ald 2,060 2,247 2.507 2,881 3.221 3,674 4,056 4,565
Total Federal, State nd
lituteabNl Aid 17,237 18,130 16,918 18,137 19,616 20,871 21,431 24,547
Pel Grant
SEOG
SSIG
CWS
Petns Loan (NOSL)
income Contingent Loan
GSL. PLUS and SLS
(GSL)
(SLS)
(PLUS)
Subtotal
Specially Directed Aid
Social Security
Veterans
Military
Other Grants
Other Loans
Subtotal
2,660 2,358 2,377 2,648 2,768 3,163 2,986 3116 17.1
410 371 337 342 341 364 347 330 -19.5
86 79 72 57 69 67 63 63 -262
736 640 604 648 589 589 556 554 -24.7
773 595 587 647 618 623 663 711 -180
4
6,913 7.407 6.584 7.183 7,856 7,838 7.893 9.393 35.9
(6,910) (7,332) (6.387) (6,884) (7,431) (7,385) (7,226) (7,481)
(16) (77) (137) (201) (235) (401) (1,480)
(3) (58) (120) (162) (223) (218) (266) (431)
11,577 11,449 10.561 11,525 12,241 12.638 12,507 14.171 22.4
2.099 2.047 721 209
1.911 1.385 1.333 1.088
227 241 265 285
135 112 87 62
69 111 212 250
32
915
304
58
298
0
753
307
60
330
0
677
316
56
273
0 -100.0
645 -66.3
299 32.1
60 -552
195 182.0
4,356 3,804 2.513 1,777 1,470 1,297 1,168 1,054
Total Federal id 16,022 15.345 13.178 13.417 13.847 14.088 13.829 15.370
State Grant
Prograa 893 945 989 1,049 1,115 1,162 1,242 1,284
lstitutlealy
Awarded Aid 2.296 2.304 2.464 2.731 2.939 3.258 3.518 3.805
Total Federal. State, and
lasttutloeai Aid 19.210 18.593 16.631 17,198 17.901 18.509 18,589 20.459
- 75.8
-4.1
43.8
65.7
6.5
62
-100.0
-54.9
76.7
-40.1
2772
92.3
121.6
.42.4
Specially Molted Aid
Social Security
Veterans
Military
Other Grants
Other Loans
Aid Awarded to Postsecondary Students in
Constant 1982 Dollars (in Millions)
Academic Year
% Chag
Federally Supported Est. Est. I S-1 to
Program 1181 191-82 1982-3 1983-84 19445 195-16984-7 167-48 87-8
Gewally AaIable Aid
CWS College Work Study Program PLUS a Parent Loans for Undergraduate Students source: rrnds in Studens
GSL = Guaranteea Stuoent Loan P'ogram :2C: -Suoiemental Educational Oooonunity Grant Aid 1980 to 1968. The
ICL Income Contingent Loan Program SL = S uoemental Loan afor Students Couege Board
NOSL. Nationai Direct Student Loan Program SSiG State Student Incentive Grant
Muriel S. Snowden Memorial
Scholars Program: Project REACH
Oversight Committee
Mr. Felix Arroyo
Director
Office of Personnel Management
1 City Hall Square, Room 612
Boston MA 02101
Work Phone: 725-4698
Ms. Nelly Gutierrez
Director, Community
American Red Cross
99 Brookline Avenue
Boston MA 02215
Work Phone: 262-1234
Volunteer Services
Ms. Ruth M. Batson
250 Cambridge Street
Boston MA 02114
Work Phone: 742-1854
Dr. Toye Brown
President
Freedom House, Inc.
14 Crawford Street
Roxbury MA 02121
Work Phone: 445-3700
Wayne A. Budd, Esquire
Budd, Wiley & Richlin, PC
75 Arlington Street Suite 1010
Boston MA 02116
Work Phone: 482-3300
Mr. Alexander Colby
Senior Vice President
Constitution Capital Management Company
53 State Street
Boston MA 02109
Work Phone: 722-4883
Rev. Arthur Gerald
Assistant Pastor
Twelfth Baptist Church
160 Warren Street
Roxbury MA 02119
Work Phone: 800-602-6838
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Rev. Michael E. Haynes
Pastor
Twelfth Baptist Church
160 Warren Street
Roxbury MA 02119
Work Phone: 442-7855
Dr. Jeff Howard
President
The Efficacy Institute
Ledgemont Centre
99 Hayden Avenue
Lexington MA 02173
Work Phone: 862-4390
Dr. Ellen Swepson Jackson
115 Hutchings Street
Dorchester MA 02121
Home Phone: 427-0258
Dr. Richard T. Mullins
Project Director
Muriel S. Snowden Memorial Scholars Program:
Project REACH
14 Crawford Street
Boston MA 02121
Work Phone: 445-3700
Ms. Jayne Kennedy-Overton
Marathon Realty
P.O. Box 146
Bryant Pond ME 04219
Work Phone: 800-248-6018
(summer address)
Ms. Jayne Kennedy-Overton
2001 South Barrington Avenue, Suite 306
Los Angles CA 90025
Work Phone: 213-828-2605
(winter address)
Mr. Bill Overton
Marathon Realty
P.O. Box 146
Bryant Pond ME 04219
Work Phone: 800-674-3040
(summer address)
Mr. Bill Overton
2001 South Barrington Avenue, Suite 306
Los Angles CA 90025
Work Phone: 213-828-2605
(winter address)
Dr. Theresa Perry
Undergraduate Dean
Wheelock College
45 Pilgrim Road, Administration Building
Boston MA 02115
Work Phone: 734-5200 ext. 163
Mr. John Sims
Vice President, Strategic Resources
Digital Equipment Corporation
146 Main Street, ML012-1 /A51
Maynard MA 01754
Work Phone: 508-493-7243
Mr. Otto P. Snowden
Snowden Associates
53 Supple Road
Boston MA 02121
Work Phone: 427-7474
Ms. Consuello Thornell
Vice President
Bell Associates
17 Story Street
Cambridge MA 02138
Work Phone: 876-2933
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Freedom House Program Offerings
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THE FREEDOM HOUSE VISION
By The Year 2000
Life in the year 2000 will require higher levels ofpersonal development than in the
1980s. Freedom House intends to respond to this challenge by working to create a Boston
environment that encourages all people to participate successfully in:
- The job market
- Public and private quality education programs
- Business development
- Open and attainable housing throughout the city
- Social, cultural and recreational resources
The profile of Boston's developed people:
- People exhibiting a set of behaviors and patterns of success in
life: educated, employed, entrepreneurial, homeowners, and
active in working for better schools and community upliftment.
- All children completing elementary and secondary school in a
state of development--being the best they can be.
- Adults duplicating the same level of development (personal
accomplishment) in their own children.
- Financial, social and educational structures in place that are
self-perpetuating as a base for managing development, con-
trolled from within the community.
DEVELOPED PEOPLE + RESOURCES = DEVELOPED COMMUNITIES
These principles have been influenced by Freedom House staff in association with:
The Efficacy Institute, 297 Broadway, Aziington, MA 02174
Freedom House, Inc., 14 Crawford Street, Boston, Massachusetts 02121-2499 (617) 445-3700
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Project REACH
P E O P L E
R E SOUR CE S
DEVELOPED
S.CMMUNITIES
Freedom House-New Directions
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Listing Of Freedom House Programs
PROGRAMS FOR YOUTH, AGES 10 to 22:
ACCESS PREP - Provides Black professionals as mentors to middle school students
to serve as career and education guides. Mentors and students are matched along
career interest or other interests. Mentors and students maintain weekly contacts.
Boston Youth Development Project (BYDP) - Provides case management and
services integration for at-risk and high risk youth ages 12 to 22, in or out of school.
The task of the program is to use existing services for the betterment of youth and
their families.
R.I.S.E. Teen Club (Reaching Inwardly for Student Enlightment) - Promotes youth
development, leadership and achievement through various educational and
cultural enrichment activities as add-ons to home and school experiences.
Ralph J..Bunche Oratorical Contest - Provides a forum for competitive oral
presentation for students of color in grades 9 through 12. Students compete for cash-
prizes and awards. Prize winnings are saved toward alternative high school
education or college.
Project REACH (Road to Educational Achievement) - A youth development and
financial assistance program established to assist 50 Boston inner city minority
youth per year, nearing the point of completing high school, to advance themselves
through college attendance or pursuing post secondary skills training. The long-
term goal is to develop a generation of young leaders for Boston's minority
community.
Science & Engineering Scholarship Program -To assist Massachusetts area minority
high school graduates to pursue undergraduate studies in the fields of science,
computer science and engineering through renewable financial grants.
The After School Program for Middle School Students -Provides middle school
students from the inner city, identified as "at-risk," with concrete learning
experiences designed to invest in them the learning process and expand their
confidence in themselves, their neighborhood and their culture and that of others.
Also provides computer literacy toward skills development.
Tutoring Program - Provides tutorial assistance to any student in grades K through
12. Study hall areas are provided along with a computer laboratory. This is an
informal, drop-in, hoIework assistance program for neighborhood children.
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Summer Youth Computer Applications/Foreign Language Program - Provides
Roxbury/Dorchester area youth an opportunity to learn how to use computers to
perform a variety of tasks and to communicate in Spanish.
PROGRAMS FOR YOUNG ADULTS AND SENIOR ADULTS:
The Roxbury Goldenaires - Offers activities and opportunities for Seniors to meet
new people, find jobs, become volunteers, and get assistance with financial
management for personal development. Also provides transportation and trips to a
variety of recreational facilities throughout New England. Special emphasis is
placed on recruitment of men and women, age 55 and over.
Homebuyer's Savings & Investment Group -To increase awareness of opportunities
for homeownership among minorities of all ages. To match community residents
desiring to own a home, regardless of income level, with public agencies and private
financial institutions willing to provide mortgages.. Workshop leaders and
investment counselors help working people develop behaviors of saving for a
down payment on a home. Adults are also educated on money management and
the credit requirements for successful home buying.
Adult Computer Applications Training Program -To provide hands-on computer
instruction to Boston area minority adults, with little or no prior computer
experience, in the use of the three major types of applications software:
Word Perfect, Lotus, and dBase III.
Community Schools Shared Resources Network (CSSRN) - CSSRN is FH's
telecommunications, computerized information sharing system which will link the
agency, its staff and Boston's minority community to a vast array of on-line services,
organizations, individuals, and opportunities (education, employment, training,
scholarships, etc) be they local, national or international.
Education and Personal Development Resource Center -To provide comprehensive,
integrated personal guidance and telecommunications network services to minority
youth, adults and community agencies on educational, training, employment and
financial aid opportunities.
Adult School Re-entry Planning Program -To assist minority adults who have been
out of school for several years to return to college to complete their education.
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Efficacy: Fundamental Assumptions
1. Development is critical to well-being and the continued
prosperity of individual people, and the society. It is
both a means (a pool of developed people is a central
ingredient to solving the problems of blacks and other
minorities, and to advancing group interests), and an
gad (providing for the deve1opment of succeeding
generations is the central unifying objective for all
successful groups).
II. Development is not an endowment or a trait, fixed at
birth. It is a lifelong process based on a technique-a
learnable, teachable Process of Development.
Ill. There are formidable obstacles to the development of
people, especially minorities. Some obstacles are
external/institutional, some are internal/psychological (and
cultural).
IV. Honestly confronted, and openly acknowledged, the
obstacles can be handled. With proper commitment of
all involved, the Process of Development can be
managed.
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EFFICACY INSTITUTE
VISION STATEMENT
Development is our transcendent value.
Development is the process of building identity, character, analytic and
operational capability, and self confidence. Intensive effort, high standards, co-
operation, risk taking, positive expectations and support are fundamental
components of the development process.
No individual, or political/social/economic system, has the right to deny or
impede development. People can be evaluated in terms of the vigor of their
embrace of their own development, and their support of the development of the
people around them. Communities can be evaluated in terms of their ability to
support the development of the people who compose them.
MISSION STATEMENT
Our mission is to understand the process of development, understand the
obstacles to development, and to use that knowledge to design technologies to
promote development. We will transfer those technologies to other people and
organizations with a similar commitment. We will strive for consistent quality
and evidence of measurable improvement in the intellectual development of the
people, institutions and communities. with whom we work.
Our philosophy toward development will be reflected in our internal
organization as well as in our relationships toward our clients.
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EFFICACY CONCEPTS
The following outline provides a broad overview of the conceptual framework presented in
Efficacy seminars and curricula.
WHOAMI?
a. Helping the student to define him/herself as a significant person whose development is
important to oneself, to the community from which one comes, and indeed to the
nation as a whole
b. Defining the objectives of the program for students
c. Setting initial expectations for performance improvement
2. RISK-TAKING
a. Group experiences which present concepts concerning risk-taking behavior
b. Application to real life of lessons learned in the group exercises
c. Introduction of the concept of the Zone of Moderate Risk
d. How to define the Zone
e. How to function in the Zone
f. The developmental rewards of risk-taking
3. OBSTACLES TO THE PROCESS OF INTELLECTUAL DEVELOPMENT
a. Rumors of intellectual inferiority
b. Negative pressure from the peer group
c. Introduction of the notion of "Bringing Low," i.e. the means for enforcing
the standard of mediocrity in academic achievement
d. Definitional mechanisms for Bringing Low:
(1) Observational assignments
(2) role-playing exercises
e. Learned helplessness
4. VISION
a. The relationship between one's vision and achievement
b. How to develop a vision for your life
c. Visualization exercises
d. Sharing of life visions
5. GOAL-SETTING
a. Goal-setting as a tool to translate visions into reality
b. A practical method for setting and accomplishing goals
c. One- and two-week goal-setting exercises
d. Discussion of obstacles to goal accomplishment and sharing of means to overcome
such obstacles
e. Goal-setting for the academic year
f. Periodic review of success in reaching the goals established for the year
6. WIN-WIN
a. Examples of the costs and benefits of win-lose and win-win strategies in a game
setting
b. The definition of win-lose and win-win approaches to life
c. Win-win approaches to academic achievement
d. How and why to develop networks that support your development
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REACH SCHOLAR '88 #,
ACCLIMATION FORM
I) COLLEGE ENVIRONMENT
1) IS COLLEGE "LIFE" WHAT YOU EXPECTED IT TO BE? YES_ NO
PLEASE EXPLAIN YOUR ANSWER:
--------------------------------------------------------------------------
----------------------------------------------------------------------------
-----------------------------------------------------------------------
2) A: WHAT DO YOU LIKE ABOUT COLLEGE:
----------------------------------- 
-------------------------
----------------------------------- 
-------------------------
B: WHAT DO YOU DISLIKE ABOUT COLLEGE:
------------------------------------------------------------
---------------------------------------------------------
3) PLEASE INDICATE HOW YOU HAVE ADJUSTED TO THE FOLLOWING:
(use the following scale)
1 = not well
2 = OK
3 = extremely well
4 = not applicable
A) BEING AWAY FROM HOME:
(EXPLAIN)
-----------------------------------------------------------
-----------------------------------------------------------
B) LIVING AT HOME:
(EXPLAIN)
-----------------------------------------------------------
-----------------------------------------------------------
C) SOCIAL ENVIRONMENT:
(EXPLAIN)
----------------------------------------------------------
----------------------------------------------------------
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.D) OVERALL INSTRUCTOR ATTITUDES:
(EXPLAIN)
----------------------------------------------------------------------------
------------------------------------ 
----------------------------------------
E) FINANCIAL INDEPENDENCE:
(EXPLAIN)
---------------------------------------------------------
---------------------------------------------------------
F) LOCATION OR CITY OF SCHOOL:
(EXPLAIN)
---------------------------------------------------------
---------------------------------------------------------
G) DORMITORY CONDITIONS:
(EXPLAIN)
H) ROOMMATE(S):
(EXPLAIN)
---------------------------------------------------------
4) WHAT SOURCES WERE OR HAVE BEEN THE MOST HELPFUL IN YOUR ADJUSTMENT AT
COLLEGE?
------------------------------------------------------
-------------------- ---------------------------------
------------------------------------------------------
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EMOT I'NAL ADJUSTMENT
1) HOW MUCH EMOTIONAL STRESS AND STRAIN HAVE YOU EXPERIENCED?
(please check one)
ALOT: SOME: ----- NONE:-- -
PLEASE EXPLAIN YOUR ANSWER:
--------------------------------------------------------
---------------------------------------------------------------------
---------------------------------------------------------------------
2) PLEASE LIST SOURCES YOU HAVE USED FOR EMOTIONAL SUPPORT?
-------------------------------------------------------------------- ----
-------------------------------------------------------------------------
II) ACADEMICS ADJUSTMENT
1) HOW WOULD YOU RATE YOUR HIGH SCHOOL PREPARATION IN THE FOLLOWING
- ACADEMIC SKILL AREAS: (1=NOT GOOD 2=0K 3= VERY GOOD)
MATH:
EXPLAIN:
WRITING: ~
EXPLAIN:
READING:
EXPLAIN:
2) HAVE YOU MADE ANY ADJUSTMENTS IN YOUR STUDY HABITS? YES____ NO---
PLEASE EXPLAIN:
---------------------------------------------------------
3) DO YOU REGULARLY USE YOUR EFFICACY COLLEGE STUDY GUIDE? YES____ NO
EXPLAIN: -----------
-------------------------------------------------------------------
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2 HOW YOU HAVE BEEN ABLE TO APPLY SOME OF THE EFFICACY PRINCIPLES AT
COLLEGE?
--------------------------------------- 
-------------------------------
-----------------------------------------------------------------------
-----------------------------------------------------------------------
III) REACH EVALUATION
1) HAS PROJECT REACH HAD ANY EFFECT ON YOUR PREPARATION OR CURRENT
SUCCESS IN COLLEGE?
YES NO
PLEASE EXPLAIN:
--------------------------------------------------------
------------------------------------------------------
2) WHAT SHOULD REACH DO DIFFERENTLY TO PREPARE OTHERS FOR COLLEGE?
3) INDICATE THE DEGREE TO WHICH YOU PARTICIPATED IN REACH?
ALOT:_-_ SOMEWHAT: LITTLE:
4) PLEASE LIST AND EXPLAIN WHICH FUNCTIONS OF THE REACH SUMMER PROGRAM
HAVE BEEN THE MOST HELPFUL TO YOU THUS FAR AT COLLEGE?
------------------------- i-----------------------------------
-----------------------------------------------------------
-----------------------------------------------------------
V) REACH ASSIGNMENTS:
1) DID YOU RETURN YOUR COLLEGE CONTACT INFORMATION FORM? YES -__ NO
2) DID YOU RETURN YOUR YEARLY ACADEMIC CALENDAR? YES..___ NO--
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II) ACADEMIC ALIJUSTMENf
RATING OF HIGH SCHOUL PREPkRAT ION:
JO I VERY
6UDL - UK GWOD
MA iH SKILLS .;.
ENGLISH SKILLS .5% 33.3% 46.2%
READINGS SKILLt m.1% 34.%
PCT OF STUDENiS ADJUSTING SfrUy HALIlb: 92.;%
COMMON ADJUSTMENFIS 114 fUIY' HAB1IS:
LON6ER SIUDY TIME 57.ex
TIME SCHEDULING/PLANI4I414G J. 4 *
STUDY GROUPS 6.1I
PLI OF STUDENTS USING EFFICACY SfUDY GUILIE: 28.2%
IV) REACH EFFELlS
PCT OF STUDENTS PROJECf REACH HMD SIGNIFICANT ON: 101.%
CUMMUN EFFECTS UF REALH 0N STULE4IS:
FEELING OF SUPPORT ., 7%
INCREASED CUNFIDENCE
IDENI'I Iy AND MO T FIVA Y IUN 6.4.
E14HA1NCELI CLA SSR-OM SKILLS 1 . /%
RELIEVE FINMNLIAL STRESS I. 14
IMPROVED F1NAICI AL bULD'.zEI li b7 -. 8%
COMPONENTS OF REACH rUbi HELPFUL rHUS FAR:
EFFICACy .4%
OVERALL SUPPOT'/LUUNSELING 2i.3%
COURSES 12.7%
MONEY MGMT 12. 7%
ACTIVITIES/CUOKU1S 3.5%
INTERNSHI PS
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PREA S iH AJDI E SUMMARY
AGGREGATE INFORMATION:
GPA FOR ALL S TUDENTS
MID-TERM ExAM SCORES
CLASSES TAKEN
EXAMS TAKEN
DETAILED COURSE INFO:
APPLIED SCIENCES
BUS INESS/ECONOMICS
ENGINEERING/COMP. mL1
ENGLISH
FOREIGN LANGUAGE
HUMAN IT IES
MA rH
SOCIAL SCIENCES
AVE
2.7
2.4
4.4
1.6
AVE
GPH
2.6
2.6
2.1
2.9
3.4
3.4
2.4
GENERAL STUDENT INFORMATI1UN:
F EMALES
MALES
COLLEGE
COLLEGE
AVE
G P
.,
IN-S I*A T E
OUT-OF-STATE
ATTEND BLACK COLLEGE
ATTEND WHITE CULLEGE
LIVE ON-CAMPUS
LIVE AT-HONE
REACH SUMMER INlERN
NOT REACH 1NERIN
GRADE SCALE
A 4.0
A- =3e
.+=3.J
B-
L-
N AA
3.3.
M I Ni
GP A
1.7
1.9
2. 7 3. 1.9
2.7 3.6 1.7
2.8 3.6 2.o
2 3.6 1.7
2. 7 3.3 1.9
2.6 3.o 1.7
2A. J.6 -2.]
2.o 3.6 1.7
.72.73
L 2.0
L- 1.2
#600
PCT
C's
55.
40.
PCT
D's
0..'%
10. %
6%
0%
F-T
3*
NA A
3.6
4.0
6
4
MAx
4.0
3.3
4 Q
4.0
4.( ,
4.0
MI N
1.7
1.0
3
0
MIN
GPA
1.0
1.7
1.0
1.7
1.0
1.3
1.0
1.0
PCT
A's
4. 4%
6.7%
AVE
EXAM
SCORE
2.9
2.2
1.8
3.2
2.9
..3
2.0
PCT
B's
40.o%
MAX
EXAM
SCORE
3.6
3.3
3.1
4 .j
4.0
4.')
3.0 C
MIN
EXAM
SCORE
2.0
1.0
1.0
1.7
1.0
1.3
1.0
1. 3
PCT
COURSES
TAKEN
8.5%X
9 .2%
4.6
26.1%
11.1%
12.47.
16. 3"-%
11.8%
Harold W. Horton
14 Boston Street, Unit 3C
Somerville, MA 02143
(617) 666-8759
EDUCATION: Massachusetts Institute of Technology, Cambridge, MA
M.C.P., Public Policy, Planning, and Management with emphasis in Education
- Expected May, 1989
Course work in: Community Development Housin
Organizational Strategy
Institutional Planning
Harvard University, Graduate School of Education, Cambridge,
- 1987 - 1989
Course work in: Educational Policy
Financial Management/Budgeting
g
Data Analysis
MA
Issues in Minority Education
Students Affairs Policy
and Administration
Trinity College, Hartford, CT
B.S., Computer Coordinate with Economics - May 1986
Course work in: Economic Theory-Micro/Macro
Hardware/Software Engineering
Pascal, Fortran, Basic, Lisp
Quantitative Economic Modeling
Intermediate Statistics
Econometrics
Calculus
Sociology
EXPERIENCE Coordinator
Student Services, Project REACH, (Minority Youth Development Program), Roxbury, MA
Directly responsible for planning and developing database systems and surveys to monitor
student progress at college and to evaluate project effectiveness. Conducted personal counseling
sessions; Supervised and trained interns; Taught workshops and seminars; Assisted in the
coordination of special events and activities. Extensive analytic use of Lotus 1-2-3 and DBASE
III+ June 1988-present
Academic Coordinator
Students of Color in Planning, Department of Urban Studies, MIT, Cambridge, MA
Coordinated tutorial services and review sessions; Developed and implemented a supportive
networking system; Assisted in the development of organizational goals, objectives and
operations; Provided leadership in bi-weekly group meetings.
Fall Semester 1988
Consultant
Affirmative Action Office, Cambridge Public Schools, Cambridge, MA
Utilizing Lotus 1-2-3, conducted extensive study on the school system's recruiting,
interviewing, and hiring practices for minorities. Developed database systems to manage and
organize information on applicants. Summer 1988
Research Assistant
Minority Recruitment Office, Department of Urban Studies and Planning, MIT,
Cambridge, MA
Designed and developed a comprehensive handbook of financial-aid resources for graduate
students. Major responsibilities included: the collection, preparation, and clear presentation
of resources in a formal handbook. Spring Semester 1988
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Research Assistant
Department of Urban Studies and Planning, MIT, Cambridge, MA
Assisted Phillip Clay, Ph.D, Associate Professor of Urban Studies and Planning, in analyzing
and evaluating the results of a national survey on housing problems in America's cities.
Primary tasks involved comparing and evaluating the current Boston housing agencies and
programs with those of other big cities. Worked extensively with Lotus 1-2-3 to prepare,
analyze, and interpret data to be used in a formal report. Fall Semester 1987
Research Assistant
Offices of Ahana (Afro-American, Hispanic, Asian, and Native American students)
Boston College, Chestnut Hill, MA
Assisted Senior Consultant in developing, implementing, and analyzing the intial stage of a
three-staged formal evaluation of the Ahana Program. Primary responsibilities included
active participation in the design of student questionnaire, communication with Ahana staff,
and extensive analytic use of Lotus 1-2-3. Fall Semester 1987
Management Consultant
Management Information Consulting Division, Arthur Andersen and Company, Hartford, CT
Passed intensive four week COBOL training program. Developed survey and interviewed clients
on a Telecommunication and Networking project. Participated in a major COBOL programming
project in the development of a data base for a client. Interviewed and consulted consistently
with clients during the design of an operations manual for a new computer system. Attended
two-week intensive training program to enhance my interpersonal, management and business
analytical skills. Received training and experience with Lotus 1-2-3 and Design I software
packages. Sept 86-Aug 87 -
Counselor
Youth Group Church Camp, First Assembly Church, East Hartford, CT
As dorm resident, I provided leadership and peer counseling to all campers. Responsiblities
included coordinating sports activities, mediating dorm discussions, and promoting general
welfare of all campers. Summer 1986
U.S. Postal Service Clerk
U.S. Postal Service, Hartford, CT
Working this full-time job while attending undergraduate college full-time, I financed by
academic as well as personal expenses. Passed extensive professional training to operate
computerized mail distribution machines. Selected two consecutive years to coordinate an
annual testing series on machines. Spring 1982-1986
Commerical Bank Intern
Connecticut National Bank, Hartford, CT
Designed and developed a cost/savings method that would automate the existing bank's
inventory system and recapture approximately $400,000 annually. Little experience with
MIS system.
Fall Semester 1985
Assistant to Customer Engineers
IBM Corp., Hartford, CT
Provided assistance to engineers in repairing, installing, and replacing all IBM machines at
various accounts. After training, I independently installed engineering changes on IBM
machines. Conducted inventories on IBM machine parts.
Summers 1980-1982
82
Coordinator of Accessible Housing for the Handicapped
Corporation for Independent Living, Hartford, CT
Compiled and maintained listings of available and non-available handicapped housing units by
telephone contacts. Communicated on a daily basis with handicapped people in need of housing.
Presented a major housing report to Executive Director and other housing officials.
Fall Semester 1981
Highschool Tutor
Upward Bound Dept., Trinity College, Hartford, CT
Assisted highschool students in Mathematics and English while providing leadership and peer
counseling. Fall Semester 1981
Promoter/Producer
MITS Productions, Hartford, CT
Founded MITS (Moving in the Spirit) Productions to promote various gospel concerts in Hartford.
Managed promotional and production costs of over $30,000.
Sept 1983 - Aug 1986
COMPUTER SKILLS:
Hardware: IBM PC
Macintosh SE
Digital -Vaxmate
-Rainbow
Software: LOTUS 1-2-3
DBASE III+
Wordperfect
Microsoft Word
MacPaint
Statistical: SST
SPSSPC+
HONORS/ACHIEVEMENTS:
Appeared in various local newspapers and radio stations including "The Mayor's Talk Show" -
WKND Radio, and received a certificate of appreciation from the Hartford Housing Authority,
for producing a Christmas gospel concert benefitting the needy families and senior citizens
in Hartford.
Appeared in a cover story in the "Hartford Courant" Calender Section that featured another
gospel concert production.
Played the trumpet in the recording of a popular gospel record.
ACTIVITIES: Member - Economics Club, Trinity College
Member - Trinity Coalition of Blacks, Trinity College
Disc Jockey - WRTC, Trinity College
Member - Intramural basketball and softball teams, Trinity College
Member - Bible Study Group, Trinity College
Member - Students of Color in Planning , MIT
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